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TRY THIS WITH YOUR MENTEES: 
ACTIVITY 
Read the objectives below. Identify the parts as The Behavior, The Condition or The Criterion. 
If an objective is incomplete or needs revising, correct it. 

Example 
Original version: The student will understand metric measurement of length. 
In this example, 

• The behavior is (to understand), which is a verb that cannot be measured, and therefore
should be avoided.

• The condition is (not identified), therefore, it begs the question, what will students use
to "understand metric measurement of length"?

• The criterion is (not identified), which would determine if students have mastered the
skill. In its absence, how will you know if students have mastered the skill or not?

Revised version: Using a metric ruler, the students will measure the length of common linear 
objects to the nearest millimeter. 
In this example, 

• The behavior is (measure), which is the task and includes a verb that can be measured.
• The condition is (using a metric ruler), which is what students will use to complete the 

task.

• The criterion is (to the nearest millimeter), which is how and to what extent students 
must demonstrate mastery of the task.

Now you try: Identify the three parts of each oft he following objectives. Highlight 
the behavior, underline the condition and bracket the criterion. 

I. By the end ofthis lesson, the student will be able to recite Newton's three laws of
motion.

2. Students will be able to complete the assignments.
3. Students will create a timeline of the main events at Gettysburg, after generating a

graphic organizer on Chapter 5: A Decisive Battle, with a rubric rating of3 (out of 5) or
better.

4. Given four works of short fiction of contrasting genres, the student will analyze and
match each work with its correct genre.

5. Using the washingtonpost.com Web site, the student will correctly identify and print out
two examples each of a news article and an editorial regarding a topical new item.

6. The learner will know how to calculate numbers.
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TRIMESTER ONE: CLASSROOM MANAGEMENT AND LESSON PLANNING 

WEEK: 2 I MONTH: NOVEMBER 

MODULE: A CONVERSATION ABOUT LEARNING DIFFERENCES AND 

 TYPES OF ASSESSMENT 

Mentoring Conversation Guide 

At our last meeting, we discussed Leaming Differences and Types of Assessment. How have you used the 

concepts and research we discussed in your practice? How have you observed the use of these concepts 

in the practice of your colleagues? 

Discuss your experiences with the practice or concept. Tell me what went well and/or poorly. What 

challenges and success did you observe? How did your students respond? What would you do differently? 

What additional support and resources do you need from me to improve your competency in this area? 

Next steps and preparing for the week ahead .... 
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TRIMESTER ONE: CLASSROOM MANAGEMENT AND LESSON PLANNING 
WEEK: 4 I MONTH: NOVEMBER

MODULE: A CONVERSATION ABOUT LEARNING STYLES

Mentoring Conversation Guide 
At our last meeting, we discussed A Conversation about Learning Styles. How have you used the 

concepts and research we discussed in your practice? How have you observed the use of these concepts 

in the practice of your colleagues? 

Discuss your experiences with the practice or concept. Tell me what went well and/or poorly. What 

challenges and success did you observe? How did your students respond? What would you do differently? 

What additional support and resources do you need from me to improve your competency in this area? 

Next steps and preparing for the week ahead .... 
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TRIMESTER TWO: INSTRUCTIONAL PLANNING AND STRATEGIES 

WEEK: 1 I MONTH: DECEMBER 
MODULE: CHALLENGES OF ADDRESSING LEARNING DIFFERENCES (S2) 

CHALLENGES OF ADDRESSING LEARNING DIFFERENCES All students learn 
differently, which means that they will access information in varied ways. However, for teachers 
this means working toward a classroom of inclusion. Although schools make attempts to do this, 
the support is rarely enough, in part because the support required for these students does not end 
in the classroom, but extends to the families as well. While we are limited as to what we can do, 
as teachers we should try to incorporate the following: 

• Make every attempt to help students build confidence or self-worth.
• Monitor your sensitivity toward student needs.
• Be as accommodating of student needs as possible.
• Look for ways to meet the special needs and/or differences of students.
• Be a part of a team (teachers, counselors, social workers, administration, etc.) to explore

possibilities to help students.
• Conduct independent research to learn what specialists and resources can offer students

and where applicable, use these to the extent you are able.
• Know your classroom population of students, i.e. Language-Based Learning Differences,

Obsessive-Compulsive Disorder, Dyslexia, Asperger Syndrome, ADHD, Autism, etc.
• Even if not required, have a strategic plan from which to work.
• If you suspect that an unclassified student may have a disability, conduct your own

observations and share your notes with the building's learning specialists.
• Take advantage of professional development opportunities to increase your knowledge

around differentiated instruction.

It has been said from Pirkei A vot teachings, "You are not obligated to complete the work, but 
neither are you free to desist from it (2:21)." That is the choice we should make. 

TRY THIS WITH YOUR MENTEES: 

ACTIVITY 

Having good teachers in the classroom is one of the best ways to address learning and create 
relationships with and among students. In doing so, student learning outcomes improve because 
the teacher recognizes learning differences first hand and is better able to address them onsite. In 
part, to do this, a teacher must also be able to identify the kind of learners she/he has. In the four 
examples of learners below from Learning Orientation Research Team: 

• Identify which learner is a reflection of you.
• Identify past or current students who fit into these categories. How have you addressed

their needs in the past?
• How can you help mentees identify these learners and address the needs of their students

whose learning styles fit into these modes of learning?
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TRIMESTER TWO: INSTRUCTIONAL PLANNING AND STRATEGIES 
WEEK: 3 I MONTH: JANUARY 

MODULE: WHAT EVERY TEACHER NEEDS TO KNOW - TEACHING NEW CONCEPTS 
(S2 |S5) 

WHAT EVERY TEACHER NEEDS TO KNOW - TEACHING NEW CONCEPTS 

New teachers tend to use instructional methods they experienced as students, which means they 
rely heavily on the use of words and lecture to convey concepts. Because research shows that 
students grasp new information more easily when words are paired with visual aids, it is 
imperative that new teachers become skilled at combining graphics with words. For many 
students, the abstract nature of words makes it difficult to retain information received through 
simply reading or listening. Visual aids such as charts, diagrams, and videos, make information 
more accessible to students because they are concrete representations of otherwise abstract 
concepts. For optimal student learning, new teachers should not stop at the word-visual pairing 
process, however. They should connect concrete examples to abstract concepts, which enables 
students to make generalizations and apply concepts in a variety of contexts. Learning in this 
way deepens students' understanding and increases the likelihood for retention. 

TRY THIS WITH YOUR MENTEES:

DISCUSSION:

• What are some of the roadblocks and challenges teachers might encounter while

implementing this concept or practice?

• What are some solutions for addressing the roadblocks?

• What resources might you need in order to try your proposed solutions?

ACTIVITY 
Ask mentees to engage with you in the following exercises: 

1. Review Learning About Learning: What Every New Teacher Needs to Know -specifically
the section entitled "Pairing Words with Graphics." Compare and contrast the Effective
and "Missing the Boat" examples. Help your mentee plan to incorporate a recommended
visual aid for an upcoming lesson. Plan to discuss the outcome at the next meeting.

2. In the same document, review the section entitled "Linking Abstract Concepts with
Concrete Representations." Compare and contrast the Effective and "Missing the Boat"
examples. [OPTIONAL: Help your mentee plan to connect concrete and abstract

representations for an upcoming lesson. Plan to discuss the outcome at the next

meeting.]
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TRIMESTER TWO: INSTRUCTIONAL PLANNING AND STRATEGIES 
WEEK: 4 I MONTH: FEBRUARY

MODULE: A CONVERSATION ABOUT HIGHER-ORDER THINKING AND

BLOOM'S TAXONOMY

Mentoring Conversation Guide 
At our last meeting, we discussed Higher-Order Thinking and Bloom's Taxonomy. How have you used 

the concepts and research we discussed in your practice? How have you observed the use of these 

concepts in the practice of your colleagues? 

Discuss your experiences with the practice or concept. Tell me what went we11 and/or poorly. What 

challenges and success did you observe? How did your students respond? What would you do differently? 

What additional support and resources do you need from me to improve your competency in this area? 

Next steps and preparing for the week ahead .... 
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TRIMESTER THREE: ASSESSMENT AND INSTRUCTIONAL STRATEGIES 
WEEK: 4 I MONTH: MARCH

MODULE: A CONVERSATION ABOUT DIFFERENTIATION OF INSTRUCTION

ORGANIZATION 

Mentoring Conversation Guide 

At our last meeting, we discussed the Differentiation of Instruction Organization. How have you used 

the concepts and research we discussed in your practice? How have you observed the use of these 

concepts in the practice of your colleagues? 

Discuss your experiences with the practice or concept. Tell me what went well and/or poorly. What 

challenges and success did you observe? How did your students respond? What would you do differently? 

What additional support and resources do you need from me to improve your competency in this area? 

Next steps and preparing for the week ahead .... 
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TRIMESTER THREE: ASSESSMENT AND INSTRUCTIONAL STRATEGIES 
WEEK: 1 I MONTH: APRIL 

MODULE: KEY CONCEPTS IN SPACING LEARNING OVER TIME (S3 | S8)

KEY CONCEPTS IN SPACING LEARNING OVER TIME 
Mark McDaniel, Ph.D., affirms that, "Spacing learning over time means re-exposing students to 
material over the course of weeks and months to mitigate the problem of forgetting." Spacing 
promotes retention. Help mentees to understand that in order to do so, teachers must introduce 
information during a particular time or lesson and then create future opportunities when students 
must retrieve that information from long-term memory to refocus on it. This helps students to 
become more attentive and more engaged with the second, third, and even more presentations of 
the information depending on the level of difficulty of the concepts being introduced. When the 
information is revisited, it must be done in different contexts along with other information that 
has been learned. Following this strategy is known as "variable encoding" --chances to encode 
the information in different ways, getting different perspectives on it, understanding it a little bit 
differently, and relating it to prior knowledge. Spacing learning over time promotes this. The 
goal is to have our students learn information that can be retrieved from year to year, and reduce 
forgetting. 

TRY THIS WITH YOUR MENTEES: 

DISCUSSION: 

• What are some of the roadblocks and challenges teachers might encounter while

implementing this concept or practice?
• What are some solutions for addressing the roadblocks?
• What resources might you need in order to try your proposed solutions?

ACTIVITY 

View the video "Bell Ringers, Pyramids, and Big Ideas" with your mentee. Think of a lesson 
you or your men tee has already taught. Briefly explain the lesson. Discuss examples of 
some "Bell Ringers" you would use with students to help space learning over time. In at 

least one example, think of the "Big Ideas" in your lesson: what are some of the "Bell 
Ringers" for them? With your mentee, think of innovative and fun ways that you might 
support students in retrieving previously learned material. Some suggestions include the 
following: 

Brain Dumps 

Students are given a specified amount of time where they write down everything they 
know about a topic of study. When done, they can exchange their information in a Think
Pair-Share or compile the information for a whole-class brain dump. Then have them 
return to their original text to see what they missed or what needs correction. 

67

















RESOURCE PREVIEW 

Elementary Classroom Case Studies 

classroomcaboodle.com/teacher-resource/classroom-discipline-case-studies/ 

Elementary Classroom Discipline Case Studies 

By I Classroom Caboodle 

Classroom Discipline Case Studies 
I don't shy away from details in these case studies. The names have been changed but 
the circumstances are fully explained ... including my assessment of my own impact (or 
lack thereof}. I'm leaving out a few details, like how many times they went to the office; 
based on the behavior I was dealing with, you can fill in those blanks easily enough. 
These are in order from less to more challenging. 

CASE#1 

Tamara: my budding gang member 
On the first day of school, no one could tell if Tamara was a boy or a girl. She showed 
up new to our school dressed as tiny little nine-year old gang member: baseball hat, 
puffy coat, mean expression. A few private get-to-know-you conversations convinced 
me it was all an act. .. an act that needed to be cut off before it became the real thing. 
I pretty much told her repeatedly to "knock it off." 
"Tamara, why are you using such a mean voice? Knock it offi You have a beautiful voice when 
you choose to use it." 
"Tamara, you know we can't wear hats in school, so quit bringing it. It just hides your pretty hair 
anyway." 
I didn't let her get away with any of her faux gang behavior and it didn't take long for her to give 
in. She needed permission to be a little girl who didn't have to be tough to make up for her small 
size. 
When she learned that my classroom was an open and accepting place, not a gang where status 
had to be earned, she made a dramatic switch from puffy hooded coats to pink jackets with 
sparkles. 

• Time to resolution: 3 weeks

CASE#2 

Jake: self-labeling as a failure 
Jake was overweight and had been retained once in the past, so he was one year older and much 
taller than others. He was used to failure and often told me, "I'm no good." He was disrespectful 
and taken to muttering in the background, counteracting any instructions I gave to the class. 
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I started by separating him from any table grouping (but close to my desk) to keep him from 
drawing other kids off task. I then made him my helper in ways that took advantage of his size 
and height. For example, I made it a point to ask him to assist with things that took a "big man:" 

"Jake, can you get the fire escape door closed for me? It's sticking." 

"Jake, please get that tub off the top shelf and bring it to me." 

"Jake, I'd really like it if you could push that science kit out into the hallway for me." 

This helped him feel like his size was a benefit to the classroom, not something to be 
embarrassed about. 

I also noticed that he had a knack for explaining math problems slightly differently than 
I did during instruction. I capitalized on this by asking him to work one-on-one with 
kids who were struggling in math. His confidence allowed his math scores to skyrocket 
along with the students he peer-coached! 
Jake quickly got himself under control and was reintegrated with a table group. 

• Time to resolution: 3 weeks

CASE#3 

Brandon: knives, fighting and violence 
Brandon came with a history of violence from the preceding year. I was warned by his 
former teacher that he was the worst in the school: brandishing knives, serious 
aggression, repeated suspensions, etc. My first belief is that a teacher should never let 
history set a kid up for failure before you get to know him, so we started with a clean 
slate. 
But a clean slate doesn't mean that the behavior won't continue. Brandon was very 
smart - smart enough to be stealthy in his actions. He chose kids who were barely 
making it with their own behavior and schoolwork and pulled them off task with 
whispering or spit wads from a distance. 

I told Brandon that he needed to be an island to learn how to meet expectations. I 
taped a piece of paper with some palm trees drawn on it to the side of his desk and 
put him right up against my own desk. Together we were ''The Island." 

I developed a relationship with Brandon day by day, engaging in short conversations 
about topics that interested him and reinforcing any good work he accomplished. He 
got to the point where he would do anything for me and I even heard him defending me 
to anyone who complained that I was too hard or mean: 

"She wouldn't have to be mean if you'd get your work done!" 

He chose to remain by my desk for several weeks because he began enjoying being 
successful and not spending time in the office. Together we decided when it was time 
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to go back to sit with the rest of the class and I asked him to choose his table partners. 
Knowing he could not stay on task with certain other boys, he chose correctly. 

He had his disciplinary ups and downs in my classroom for the remainder of the year 
and I had to move him to different table groups more than once, but he stayed on task 
sufficiently to make academic progress - and to not impede the progress of others. 

• Time to resolution: 6 weeks ... with ongoing management for the remainder of
the year.

CASE#4 

Rolando: angry and explosive 
Rolando was a broken little boy. He was angry and had an extremely explosive temper, 
throwing chairs, shoving desks, then isolating himself under a table and refusing to 
come out until his dad arrived at school. 
He had been homeless on the streets in Arizona with his mom and sister until his father 
came to take him back to our state. Although his mom had a diagnosed mental illness, 
his father was helpful and supportive of my efforts. 

Rolando was very smart and capable of doing all schoolwork. What he needed was a 
stable person he could trust and lots of guidance on how to interact with other kids. 

I dealt with the crisis moments by giving him choices. This started with choices that 
were very easy for him to make, but reinforced that he could choose how to behave For 
example: 

"You have a choice: you can stay under the table to wait for your dad or sit in the office 
to wait." 

Gradually, this became: 

"Rolando, you can choose to take a moment to calm down and stay in the room with 
us, or be angry in the hallway until I come talk to you." 

Rolando was very self-aware and slowly he became able to discuss upcoming 
potential problems with me: 

"OK Rolando, what do you think is the best choice for when I'm gone tomorrow? Can 
you stay in the room with an option of going to Ms. Smith's room if you get angry, or 
should you just start there?" 

Throughout this process I repeatedly told him that I cared and wanted to help him. 
Slowly he came to believe that and was willing to take my advice on how to avoid 
exploding when frustrated. When I could see him about to blow, I would walk by and 
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whisper, "Do you need some time?" as a cue for him to apply self-control. He 
understood that this meant taking time to walk, talk or just breath. 

• Time to resolution: 5 months. By February he was solid in his
self-management. The following year he continued to do well in another
classroom.

CASE #5 

Taylor: pulling others off task 
An engaging child with diagnosed ADHD that was un-medicated, he was constantly 
out of his chair, off task and pulling others off task 90% of the time. 
I kept track a few days and found that I was redirecting him over fifty times a day. 
Without that redirecting, Taylor did absolutely no work on any subject. With one-on-one 
oversight all day long - and I mean the teacher standing right by his desk - he was 
barely capable of learning. 

But what teacher can devote 100% of her time to one student, ignoring all the rest? 

Parents were no help in this situation and the home environment was the major 
problem. His mother wouldn't take the time to follow up on filling prescriptions and had 
her own medical issues, which she put first. The family was heading for declaring 
bankruptcy; dad was in and out of the picture, etc. He idolized his older brother, a high 
school student who was suspended as often as he was in school. 

I seated him separately from the rest of the class to keep him from pulling other kids off 
task. I arranged for a volunteer math tu�or once a week and for volunteers to read with 
him. In addition, I used every method I knew for engaging ADHD kids: 

• using technology (laptops, Smart board)
• delivering instruction in very short chunks
• giving him room to move around away from other students

In the end, I simply could not get Taylor to care about learning. His skill� never rose to 
grade level in spite of my efforts and I worked with my administration to obtain an IEP. 
By the end of the year, in addition to the methods I employed, he was also receiving 
extra attention in the Special Education room. 

I continued to give him chances to engage constructively with other kids in the 
classroom, but after three warnings, which always occurred within 30 minutes, he had 
to be separated to allow others to learn. 

I would put three sticky notes on his desk. Each time he drew other students off task, I 
quietly walked by and took one. When the last one was gone, he had to move his desk 
next to mine. 
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• Time to resolution: 9 months and counting. This case I count as a failure and
feel inadequate when I consider it. You must never stop trying, but that's the
reality sometimes.

CASE#6 

Andreas: death threats and sexual harassment 
Andreas threatened to kill me twice. His harassment of girls in the class included telling 
them the sexual fantasies he enjoyed while masturbating (and worse). He fondled 
himself in class. He fought and he stole things. His father was in prison on drug-dealing 
charges. 
There was no help coming from home for this child. Andreas (a fourth grader) had a 
very strong desire to run with a gang and in fact had previously run drugs for his dad. 
According to the police, his mom was known to shelter wanted felons in their home. 
Andreas was a Special Education student; he loved to write but struggled with all other 
subject areas. 
The first step was to keep other kids safe from him. He spent most of the year with his 
desk right by my desk, where I did my best to build a relationship through 
conversations. I also began logging his inappropriate behavior - in this instance, I had 
to use this log to convince my principal that actions needed to be taken for the safety 
of other children. 
I granted him a favor of having his own tub in which to keep several books he liked so 
he wouldn't have to feel like he needed to "steal" them from the other kids (this was 
only slightly effective). I occasionally gave him a chance to rejoin a group, and his 
ability to interact appropriately gradually increased ... but never to the point where he 
did not require constant oversight to avoid inappropriate behavior. 

• Time to resolution: 7 months ... if you count "resolution" as not being sent
home or suspended at least once a week.

CASE #7 

Trey: weapons, hitting, and stealing 
Another very difficult home situation, (gangs, drugs, absent father) with no support 
from either parent for anything occurring at school. 
Trey was fascinated by weapons and once threatened me with a ruler that he had 
sharpened into a knife. He hit other kids and took their personal possessions, ruining 
them before giving them back. Trey also practiced self-mutilation, scraping his arms 
with pens and rulers until they were raw or bleeding and picking at any resulting scabs. 

Initially, moving Trey to an isolated desk near me allowed him to function well and get 
his urges under control. After a couple months, he was able to move back with a table 
group. Unfortunately, his home life further deteriorated and he had to be isolated near 
me again. 

This situation continued for several months until he ultimately qualified for a local, 
in-resident, clinic-based behavior management program. He came back a different kid. 
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At this six-week program, he was given glasses to help his vision and medication to 
address his diagnosis of OCD and depression. When he returned he had calmed down 
dramatically. He was not angry anymore, just a little "rough around the edges." 

Frankly, I wondered if he was overmedicated, but trusted that his physician would 
continue to work on appropriate dosages, as he grew older and larger. In any event, it 
was significant that he was no longer harming himself or others. 

• Time to resolution: 8 months. In this case, "resolution" meant achieving a state
of non-violence that would hopefully equate to academic advancement in future
grades.
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TRIMESTER THREE: ASSESSMENT AND INSTRUCTIONAL STRATEGIES 
WEEK: 2 I MONTH: MAY

MODULE: PREPARING FOR THE NEXT ACADEMIC YEAR: A CASE STUDY

Continue exploring additional discipline issues in previously introduced case studies. Next to 

each of the cases listed below, record any additional discipline issues you observed. 

Case #1 Tamara: My budding gang member 

Case #2 Jake: Self-labeling as a failure 

Case #3 Brandon: Knives, fighting and violence 

Case #4 Rolando: Angry and explosive 

Case #5 Taylor: Pulling others off task 

Case #6 Andreas: Death threats and sexual harassment 

Case #7 Trey: Weapons, hitting, and stealing 
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TRIMESTER THREE: ASSESSMENT AND INSTRUCTIONAL STRATEGIES
WEEK: 3 | MONTH: MAY

MODULE: REVISITING CLASSROOM MANAGMENT (S7)

REVISITING CLASSROOM MANAGEMENT
Discuss with mentees that classroom management refers to the wide variety of skills and 
techniques that teachers use to keep students organized, orderly, foused, attentive, on task, and 
academically productive during a class. When classroom management strategies are executed 
effectively, teachers minimize the behaviors that impede learning for both individual students 
and groups of students, while maximizing the behaviors that facilitate or enhance learning. 
Generally speaking, effective teachers tend to display strong classroom management skills, while 
the hallmark of the inexperienced or less effective teacher is a disorderly classroom filled with 
students who are not working or paying attention.

TRY THIS WITH YOUR MENTEES:

ACTIVITY
Share these Classroom Management features with mentees.

CRITICAL FEATURES OF CLASSROOM MANAGEMENT

1. Maximize structure in your classroom
2. Post, Teach, Review, Monitor, and Reinforce a small number of positively stated

expectations.
3. Actively engage students in observable ways.
4. Establish a continuum of strategies to acknowledge appropriate behavior.
5. Establish a continuum of strategies to respond to inappropriate behavior.

FOCUS ON RESPONDING TO INAPPROPRIATE BEHAVIOR

• You may employ a continuum of strategies to respond to inappropriate behavior:
o Error corrections (providing specific and contingent feedback for the

inappropriate behavior)
o Differential reinforcement (reinforcing what you want students to do instead of the

inappropriate behavior)
o Planned ignoring (withholding attention for inappropriate behavior being used to

get your attention)
o Response cost (removing something---privileges, tokens, etc.--contingent on

inappropriate behavior)
o Time out from reinforcement (BRIEFLY removing student from the

opportunity to receive reinforcement, or participate in a reinforcing
environment/activity, contingent on inappropriate behavior)                                                           

• Error Corrections should be
o …Contingent: occur immediately after the undesired behavior
o …Specific: tell learners exactly what they are doing incorrectly and what they

should do differently in the future
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TRIMESTER THREE: ASSESSMENT AND INSTRUCTIONAL STRATEGIES 

WEEK: 4 I MONTH: MAY

MODULE: CLOSING OUT THE SCHOOL YEAR (S10 | S11)

CONVERSATIONS ABOUT CLOSING OUT THE YEAR 
The end of the school year should be a celebration of the students we teach. Just as a graduation 
or a moving up ceremony is a climactic event, so is the achievement of having completed an 
academic year of learning and growing. Engage  mentees in conversation around what that 
learning and growing looks like. Help them plan how the conversation with their students can be. 

TRY TIDS WITH YOUR MENTEES: 
ACTIVITY 
Ed utopia offers: "8 Epic Ideas for Ending the School Year" to celebrate students by Vicki 
DaviHave mentees think about how they might use these in their practice. Suggest they add to the list. 

1. MAKE A TOP 10 LIST
Dave Burgess suggested having kids make their Top 10 list of what they had learned during
the school year. (Think David Letterman). Have them reflect on their best learning
experiences during their time with you, and have a little party so kids can share all of their
lists.

2. HOST A "CELEBRATION OF LEARNING" FINAL EXAM
Todd Finley relates that a college professor allowed students to take their final exam in a
room filled with food, decorations, and the promise of a celebration. In-classic professorial
style, he conducted an experiment. The students in the celebratory class had higher test
scores on their final exam. Often parties are planned on a different day than the final exam,
but students really are celebrating and learning when they're taking that final.

3. DON'T PACK UP TOO SOON
Angela Watson states that we don't need to take the decorations down too soon. It sends
the wrong message. But when we do, we can let kids celebrate. Turn taking everything
down into a fun event done as close to the last day as possible. Think slam-dunk basketball.

4. THE BOTTLE OF DREAMS
This one is adapted from John Berray's original idea, which he says, "I bring in bottles of
water, one for each student. I tell each student to grab a bottle and crack the lid but not to
open it Many guess that a toast is coming ... and they're right! I embellish the farewell
address with thoughts and advice, and conclude it with challenges and requests. I recognize
there's a good probability this might be the last time we ever speak, so it needs to be
meaningful. The moment is bittersweet."

S. COMPLIMENTS AND KINDNESS
Says Vicki Davis, "The most meaningful year-ending event happened in my daughter's
fourth-grade class. Two weeks before school ended, each student's name was listed on the
top of a separate sheet of paper. Each paper circled the class and the other students wrote
genuine compliments. The teacher typed up the compliments on a piece of paper and put it
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TRIMESTER THREE: ASSESSMENT AND INSTRUCTIONAL STRATEGIES 
WEEK: 1 I MONTH: JUNE 

MODULE: CLOSING OUT THE SCHOOL YEAR (S10 I S11)

CLOSING OUT THE SCHOOL YEAR 
Encourage mentees to look at all end-of-year requirements for their school. If the school does not 
provide an end-of-the-year checklist, suggest that mentees create their own and follow it to the 
letter to avoid unnecessary stress as they approach the last day. 

TRY THIS WITH YOUR MENTEES: 

ACTIVITY 
Discuss with mentees some of the end-of-year requirements. 
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 (S10 | S11)

89





"To Whom Sha11 I Say Thank-You ... 

Let Me Count the Names" 

1. Custodian

2. Office Personne1

3. Parent Helpers

4. Fellow Teachers
5.

6.

7.

8.
9.
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